	Diocese of Wheeling-Charleston 

	Unit Planner (MS & HS Word Doc)

	Name of Teacher: Jamie Campbell
	Grade Level: 10

	Subject Area:  American History
	Cross Curricular Opportunities: 
· ELA 
· Graphic Arts/Video Production

	Unit Title: Reconstruction, 1863-1877
	Estimated Duration of Unit: 16-22 days

	Overview of Unit: Reconstruction is a time period that often is misunderstood as having clear beginning and end dates, and primarily refers to a literal rebuilding of infrastructure and economic institutions; however, students will learn through this unit that the social, political, economic, and cultural changes with which the country wrestled following the Civil War neither began nor ended with a specific event or date, and were felt in every component of American life.  Students will analyze why these changes were welcomed by some, but despised by others, and will evaluate the extent to which the dichotomy between those two opinions impacted every region of the country and members of every socio-economic class , racial and gender group, and societal institution.  Students will identify ways in which the perspective of the group who documented the history of the era still has great influence on how people are perceived based on race, gender, and status.  Students will create their own documentary, learning the importance of chronicling personal accounts to create a full, rich understanding of history.  Students will also consider how the events of the Reconstruction period formed the foundation for much of the institutionalized racism that continues to haunt the country. (This will prepare students for the following unit which will explore these current issues in depth.)  

	Forms of Text (nonfiction/fiction): 
· The American Vision, Appleby, et. al. , Glencoe (textbook)

· Bill of Rights, The U.S. Constitution

· Amendments 13, 14, 15, The U.S. Constitution

· “The 1921 Murder of Eleven African-Americans by Plantation Owner John D. Williams:  What do his motives and the outcome of the trial reveal about the post-Civil War South?, Willis (essay)

· “Southern Horrors:  Lynch Law in All Its Phases”, Ida B. Wells, 1892 (excerpt)

· “Red Record:  Tabulated Statistics and Alleged Causes of Lynching in the United States”,  Ida B. Wells , 1895 (excerpt)

· Radical Doctrine for Reconstruction from Report of the Reconstruction Committee, 1866 (excerpt)

· Veto of the Radicals’ Plan, Andrew Johnson, 1867 (excerpt)

· The New South:  Adjustments, from The New South, Henry Grady, 1886 (excerpt)

· The New South:  One Negro’s View, from The Race Problem, Booker T. Washington, 1895 (excerpt)
· A Southern Historian Assesses Reconstruction, from The South During Reconstruction, E. Merton Coulter, 1947 (excerpt)

· A Northern Historian Views Reconstruction, from Out of Our Past, Carl N. Degler, 1958 (excerpt)


	Teaching Strategies:
· Academic vocabulary and language

· Close read

· Cooperative learning

· Cueing, questioning, activating prior knowledge

· Current events

· Direct instruction

· Discover/inquiry-based learning

· Document based questions

· Formative assessment

· Graphic organizers

· Homework and practice

· Identifying similarities and differences

· Lecture

· Non-linguistic representations

· Journaling

· Collaboration

· Project-based learning

· Semantic maps

· Summarizing and note taking

· Targeted feedback

· Textual analysis

· Writing across the curriculum

	Catholic Identity Connections: Throughout the pre-Civil War era, Christianity was used by some as a justification of slavery as part of God’s plan that people of African descent were subordinate to white Americans.  As Reconstruction saw the country grappling with the aftermath of the war and the dismantling of societal institutions that had been based on chattel slavery, Christianity was again subverted as a justification by some extremists, both individuals and groups such as the Ku Klux Klan, as support of creating institutionalized racism and using terroristic tactics against former slaves and whites who supported them.  Students will explore how the message of Jesus was used in such unintended ways, evaluate how the actions of those who worked to secure civil rights embodied the true meaning of Christianity, and find examples in current events that still reflect both.   

	Assessment (authentic/published - summative/formative): 

· Formative - response log, textbook reading guide, oral questioning, student created graphic organizers, pre-writing activity, student writing, class discussion

· Summative – analytical essay, video project, comprehensive unit test

	Standards Addressed

	Standard Number
	Standards

	SS.US.1
	Evaluate, then defend, the importance of the fundamental democratic values and principles of U.S. constitutional democracy. Consider conflicts between individuals, communities and nations, liberty and equality, individual rights and the common good, majority rule and minority rights, and the rule of law vs. ethics (e.g., civil disobedience).

	SS.US.2
	Define the duties of citizens that are necessary to preserve US democracy (e.g., become informed and active in a democracy-through jury duty, paying taxes, public forums (local, state, and/or federal), voting and conscription.).

	SS.US.3
	Identify the issues regarding the evolution of United States citizenship and evaluate responsibilities and rights of United States citizens (e.g., landownership, race, gender and age).

	SS.US.5
	Trace economic development throughout U.S. history (e.g., Colonial period, Revolutionary War, Westward Expansion, Civil War and late 19th /early 20th Centuries) and identify the role of market factors in the settlement of the United States and the development of the free enterprise system.

	SS.US.13
	Interpret how people express attachment to places and regions (e.g., by reference to essays, novels, poems, short stories, feature films and songs)

	SS.US.14
	Evaluate the impact of health and cultural considerations on the quality of life over different historical time periods (e.g., Colonial America, westward movement, late 19th and early 20th centuries and impact of epidemics).

	SS.US.15
	Analyze the characteristics of cultural contributions of Native Americans, African Americans, Hispanics and all immigrants (e.g., Germans, Italians, Irish, etc.) to the new nation.

	SS.US.21
	Demonstrate an understanding of the causes and the course of the Civil War and Reconstruction in America.

· Analyze the social, political and cultural characteristics of the North, the South and the West before and after the Civil War (e.g., the lives of African Americans, social reform, Patriotism, Nationalism, labor force, etc.).

· Explain how the political events and issues that divided the nation led to civil war (e.g., compromises reached to maintain the balance of free and slave states, successes and failures of the abolitionist movement, conflicting views on states’ rights and federal authority, emergence of the Republican Party and election of 1860).

· Examine and identify the cause and effect of the formation of the Confederate States of America.

· Outline the course and outcome of the Civil War (e.g., the role of African American military units, the impact of the Emancipation Proclamation, and the social, political and economic impact on the South following the Civil War).

· Evaluate effects of Reconstruction on the nation (e.g., the roles of the Civil War Amendments, Radical Republicans, etc.).

· Summarize the progress and impact made by various groups in society (including African-Americans, women, immigrants, etc.) during Reconstruction.

· Trace societal changes in the United States brought about by the end of Reconstruction (the Freedmen’s Bureau, educational reform, political opportunity, new trends in legislation, Jim Crow laws and the rise of anti–African American factions).

	Description of Activity
	Resources 
	Date of Completion

	Response Log – Throughout the unit students will add to their response log, sometimes as journaling, other times related to teacher provided prompts.  This is to check for understanding, foster student/teacher communication, provide direct remediation based on student’s individual learning needs, to provide an opportunity for students to express thoughts on topics that can provoke strong feelings
	Student response log to be used throughout unit
	

	Introduction of Unit -   teacher will provide list of key vocabulary, calendar of assignment due dates, quizzes, tests.  Students will activate prior knowledge with Q&A of important ideas from previous unit that will foreshadow events and issues in new unit, with the teacher correcting any misinformation or misunderstanding.  Students will consider and discuss the questions:  What does Reconstruction mean in both a figurative and literal sense?  What about reconstructing government? Society? Cultural institutions? The economy?
	 Unit vocabulary list

	1 in class period

	Reconstruction:  Independent Reading -  to build background knowledge, students will read corresponding chapter in the class textbook about Reconstruction, using guided reading questions to identify important facts, to summarize changes to American government, economics, and society, and to explain what factors showed continuity and what showed change over time from the end of the Civil War to the end of Reconstruction
	- Student textbook
- Teacher created reading guide
	in class periods – 1 honors, 2 standard
+

Completion as homework

	The Civil War Amendments:  Using Primary Documents - provide students copies of Amendments 13, 14, 15;  students will (honors) analyze the documents for evidence of how each would support or extend the five fundamental principles of the Constitution and rights guaranteed in the Bill of Rights, (standard) participate in a  close reading and analysis of the amendments; in small groups then class discussion, students will identify the immediate implications of each amendment for whites and former slaves in the North, South, and West.  Students will hypothesize potential immediate and long-term problems as an argumentative essay.  
	- Bill of Rights

- Amendments 13,14,15
- US Constitution (students’ own notes from previous unit)
	in class periods – 1 honors, 2 standard

	Johnson’s Reconstruction vs. Radical Republican Reconstruction:  Evaluating Evidence and Arguments – provide students with 3 sets of excerpts (see “Resources”), each set gives opposing sides of an argument or point of view; students will determine each author’s thesis and supporting evidence, and  evaluate which author/speaker made a more convincing argument and why (adapted from an activity called “You Be The Judge”, by Thomas Sleete)
	- Radical Doctrine for Reconstruction from Report of the Reconstruction Committee, 1866 (excerpt)

- Veto of the Radicals’ Plan, Andrew Johnson, 1867 (excerpt)

- The New South:  Adjustments, from The New South, Henry Grady, 1886 (excerpt)

- The New South:  One Negro’s View, from The Race Problem, Booker T. Washington, 1895 (excerpt)

- A Southern Historian Assesses Reconstruction, from The South During Reconstruction, E. Merton Coulter, 1947 (excerpt)

- A Northern Historian Views Reconstruction, from Out of Our Past, Carl N. Degler, 1958 (excerpt)


	1 in class period
+
completion as homework

	Economic, Cultural, Political Effects of Reconstruction:  Lecture and Q&A – students will take notes during teacher lecture/Q&A mini-sessions, each about 15 minutes; in small groups, students will summarize each main topic by creating graphic organizer at end of each mini-session; at end of all sessions, the class will examine all graphic organizers, evaluating each for clarity and effectiveness, then choose one from each mini-session to display in classroom for remainder of unit.
	- teacher provided lecture topics guide
- Post-It self-stick easel pads, 25x30 inches 
	in class periods - 2

	 Southern Retribution – Lynching:  Document Based Essay Writing – introduce to students who Ida B. Wells was, the significance of her actions as a woman of color who published a newspaper during Reconstruction,, why she could not remain living safely in the South, and the power of the media as a tool for social and political activism ; using the provided links, students will complete textual analysis of selected sections of two compiled works of  Wells; using the documents, students will craft a pre-writing outline to answer a supplied prompt;  after receiving feedback from the teacher and making any needed edits to their pre-writing, students write an analytical essay using evidence from the given documents, their prior knowledge, and outside research 
	- “Southern Horrors:  Lynch Law in All Its Phases”, Ida B. Wells, 1892 
http://www.gutenberg.org/files/14975/14975-h/14975-h.htm
- “Red Record”  Ida B. Wells, 1895

http://www.gutenberg.org/files/14977/14977-h/14977-h.htm

	in class periods – 3 honors, 4 standard
+ 

completion as homework

	 Remembering History:  Documenting Historical Events Project -  Using activities and videos included with the PBS program “Slavery By Another Name”, students will examine the difference between oral and written histories, the significance of the teller’s or author’s perspective, and the importance of documenting a family’s history;  after completing the in-class activities and discussion, students will create a video about a family member, using independent research, personal interviews, narrative writing, video production.  
	 
- http://www.pbs.org/tpt/slavery-by-another-name/home/ 
- teacher provided instructions and scoring guide for rubric

- TEAL lab for editing and presenting final video projects
	In class periods – 5 honors, 7 standard
+

prep work as needed outside class

	Formative Assessments:  Quizzes – Students will take quiz assessments on key vocabulary and important content at the midpoint of the unit.  Students will review results of the quizzes and make corrections as part of follow up review.
	- teacher created quizzes
	In class period – ¼ to ½ of 1 class period for each quiz

	Review and Summative Assessment-  Students will review important facts and ideas from the unit using a teacher provided review guides and participating in a variety of in-class activities and complete a comprehensive unit test
	https://www.gilderlehrman.org/multimedia#!3337
https://getkahoot.com/ 


	in class period – 2 honors, 3 standard
+

Completion of review guides and independent stay as needed outside class

	Differentiated Instruction Opportunities/Overview:
· The unit can be adapted for both standard and honors level courses, and to differentiate instruction within classes.  

· Writing assignments can be modified as to length, depth, scoring rubric, timed or not timed.  

· Prompts for student response logs may be adjusted for depth of expected response.

· Reading selections can be adjusted for length.

· Reading selections can be accompanied by a teacher created guide for annotations or a question guide.

· Various strategies for vocabulary can be used 

· Plus Ones are highlighted *Note:  The newly established “College and Career Readiness Standards for Social Studies”, effective July 2016, removes the grade level designation for all social studies courses, instead setting some prerequisite courses and allowing school districts to structure sequencing.  This unit highlights as “Plus Ones” those activities which incorporate standards and objectives that are typically introduced in later grade levels or in other courses for which this American history course would be a prerequisite, assuming that this unit is taught as a 10th grade United States Studies course.


	Checklist

	Writing

	· 
	Paragraph

	· 
	Essay (narratives, fairy tales, realistic fiction)

	· 
	Summary

	· 
	Research

	· 
	Detailed answers (text supported)

	· 
	Notes (note taking skills, outlines)

	· 
	Complete sentences

	Reading

	· 
	Informational text

	· 
	Lexile

	· 
	Complex literature
	 
	 
	 

	· 
	Speaking

	· 
	Listening

	· 
	Varied strategies and instructional methods

	· 
	Critical thinking in whole class discussion

	· 
	Student led activities

	· 
	common core standards 

	Technology

	· 
	Smartboard

	· 
	Laptops

	· 
	Chromebooks

	· 
	Movie Maker 

	Differentiated Instruction

	· 
	Used multiple resources

	· 
	Domain Vocabulary

	· 
	Cross-Curricular

	· 
	Collaborative engagement (meaningful feedback)

	· 
	Higher level learning and teaching

	Assessment

	· 
	Project based

	· 
	Writing prompt

	 
	Portfolio

	· 
	Observation

	· 
	Quiz

	· 
	Technology based

	· 
	Test

	 
	Student created test

	· 
	Presentation

	· 
	Journal

	 
	Think, pair, share

	· 
	Summary

	· 
	Oral questioning

	 
	Analogy

	· 
	PowerPoint, or movie maker

	Authenticity

	· 
	Various activities

	· 
	Inquiry, research and evidence

	· 
	Evidence of time management and planning

	· 
	Problem solving strategies


